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Box 1: consensus definition ‘development education’ 
The definition of development education agreed by the joint consultation group of the Belgian Federal 
Ministry of Development Cooperation, the Belgian Technical Cooperation and NGO’s states (Federale 
Overheidsdienst Buitenlandse Zaken, Buitenlandse Handel en Ontwikkelingssamenwerking, 2011, p. 2):  
 
Development education forms part of global citizenship education. The general purpose of the latter is to 
contribute to a more just and solidary world based on democratic values. In development education the 
North-South relations are the focal point. In a context of interdependence between global challenges and 
the daily life of individuals and communities, development education starts off processes that aim to: 
- promote global insight into international development issues and stimulate critical thinking; 
- bring about a change of individual as well as collective values, attitudes and behaviour; 
- encourage the active exercise of rights and duties, at both the local and global level; 
in order to attain a more just and solidary world.  
 
These processes are based on a coherent and mutually-coordinated strategy comprising of the following 
approaches: 
- sensitising citizens and communities to development issues and challenges in North-South relations; 
- raising awareness amongst citizens and communities on the interdependence between the ‘North’ and 
the ‘South’; 
-  committing citizens and communities to personal or collective actions for the benefit of a sustainable 
and just development model; 
- mobilising citizens and communities to stand up for more just and more solidary policy choices at the 
local, national and international level. 
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1  The reform, as presented in juni 2013, includes a postponement of study choice, improving the connection between primary and 
secondary education, a focus on interest areas instead of tracks (‘Akkoord over onderwijshervorming,’ 2013). 
2  Attainment targets are the minimum goals (meaning knowledge, understanding, skills and attitudes) the government considers as 
necessary and achievable for a specific pupil population. The targets can be course-specific or cross-course. Cross-course or cross-
curricular targets do not belong to certain field of study but are to be pursued by integrating them in different courses and through 
cross-course projects. In GSE it is encouraged through ‘open space’, in TSE by ‘integrated assignements’ and in VSE through the 





































 $ 	 * 
 
 %&'  # 78:7#
CB$98

















































#   
  
	  
 3 	 














































































































































'(# 78:8< 	# 78:=  
    +	 
 
 
3  In Belgium, development education is seen as one of the components of global citizen’s education. Together with other types of 
education, on environment, media, human rights, peace, it constitutes ‘global education’. In this approach, development 
education in Belgium is definited narrower than is the common practice in other countries or in European institutions (Daens, Van 
Ongevalle & De Bruyn, 2011, p. 8). 
4  One example is Via Don Bosco, who in its 2011-2013 programme reoriented its DEAR activities to (1) secondary education and 
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Box 2: in search of VTSE ... some interesting initiatives amongst development NGOs 
Mobile School vzw is an organisation that uses mobile schools to reach out to street kids in developing coun-
tries and stimulate their emancipation. The mobile schools are developed and built by Belgian youth in VTSE. 
Mobile School testified how they were impressed by the high standards and the strong engagement these 
pupils displayed when they were being presented with a challenge that they could address by using their 
talents and skills: building a mobile, foldable school, all-weather resistant and difficult to steal. 
 
VIA Don Bosco vzw supports training centres in Africa, Latin-America and Asia. These help underprivileged 
youth to acquire the professional and life skills needed to succeed in the world of work and become active 
citizens. VIA Don Bosco also raises awareness among Belgian youth, their teachers and educators about 
North-South relations. Together with the Centre for Language and Education it developed ‘tips and tricks’ 
for developing educational materials that target pupils in vocational education. Some of their findings: give 
students functional assignments that have a clear use, allow them to work with authentic and, if possible, 
tangible material, and avoid jargon or abstract concepts such as ‘Sub-Sahara Africa’, ‘structural’, ‘chronic’ 
or ‘sustainable’. 
 
With their action model ‘Zuidprik’, Broederlijk Delen vzw stimulates youth to convince as many people as 
possible to show solidarity across borders. Zuidprik is set up as a competition. Groups of youngsters from the 
age of 16 (often schools) can register and are presented with different challenges. By tackling the chal-
lenges, they can collect points and win a prise. This action model succeeded in reaching youth in VSE, TSE 
and GSE equally. Part of the success can be attributed to the competition element and the nature of the 
challenges that often also had a commercial and/or technical dimension, e.g. ‘build a cart and race 
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5  Some of these drivers are: (1) the financial crisis and the possible implementation of alternative financing mechanisms that might 
mobilise private sector funds for development; (2) the prevailing assumption amongst policy makers in government and the private 
sector that business would be good (or even better) at delivering on aid effectiveness; (3) the expected impact of climate change 
on global food supply chains as incentive for investment in sustainable business models; (4) the central role private sector plays in 
the development strategies of some emerging economies (e.g. China); (5) external pressure from watchdog NGOs, trade unions 
and media to improve the social and ecological business practices; (6) the political preferences by right wing governments in a 
number of European countries for a larger role of the market in the governance of aid; and (7) the emergence of new attitudes 
towards entrepreneurship and its role in society, visible in the attention for social entrepreneurship, inclusive business, corporate 
social responsibility (CSR)(Huyse & Vaes, 2012, p. 26). 
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4.2 The supply of DEAR for for-profit private sector 
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7  However, development NGOs who are recognised by the federal government and already receive federal funding are disqualified 
from the call (Directie-generaal Ontwikkelingssamenwerking, 2013, p. 3). This may create an opportunity for new actors to enter the 
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8  The actors of the three specialised pillars (donor governments, multilateral organisations, and NGO) are no longer considered the 
only authorities in the field of development cooperation. Other institutions and organisations are staking their claim, taking over a 
part of the tasks or suggesting alternative methods. The rise of non-specialists includes other government departments (ministry of 
education, ministry of trade), trade unions, farmers’ associations, social movements, schools, hospitals, foundations, migrant 
organisations, companies, sports clubs and many groups of friends. Based on their experiences in their own communities and 
economies in the North, these new actors are forging ties with their colleagues and communities in the South. We refer to these 
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Box 3: the power of immersions 
Different development NGOs and social entrepreneurs organise immersions for business leaders, and have 
experienced this to have a true impact. Trias for example sent Karel Van Eetvelt, director of the Organisation 
for the Self-Employed and SMEs (UNIZO) and Piet van Temsche, head of the Flemish farmers association 
together to the Philippines in 2013. Next to the personal impression this journey left on both men, Trias was 
especially satisfied with how well the news and stories of their trip resonated with their respective constituen-
cies. Max Havelaar also uses the field trips and immersions, and emphasises the importance of a good 
selection and composition of the touring party. For example, one can use the occasion to bring together 
different companies who are part of the same production chain and have the journey trigger cooperation 
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Box 4: going beyond 
Private sector representatives often referred to Streetwize as ‘a good example’. The Mobile School vzw, 
boosting street kids’ confidence and emancipation through mobile schools (also see Box 2) has a Siamese 
twin, called Streetwize. Streetwize is a company that uses Mobile School’s experiences and network to offer 
innovative capacity building to companies. Amongst the products they offer are in-house workshops using 
testimonies from street kids, as well as leadership expeditions dropping business people in the urban jungle 
and have them tackle challenges together with street kids to sharpen their street skills. The profits of Street-
wize are then reinvested in Mobile Schools. With this hybrid model the organisation aims to become self-
financing. Streetwize/Mobile School throws off the bad image development actors have. Taking a business-
like approach, asking market-conform prices and giving each client a personal treatment, helps them 
bridging the gap between development and business. 
 
NGO representatives as well as private sector interviewees often referred to Vredeseilanden as ‘a good 
example’. By experimenting with multi-stakeholder cooperation on international production chains and by 
targeting private sector actors with the biggest catalysing potential, Vredeseilanden is doing pioneering 
work in the NGO landscape. The challenge remains to scale up this approach. At the same time, it is im-
portant to recognise that one successful cooperation with a big private player may have much more direct 
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9  A key characteristic of an actor-focused PME approach is that it focuses on the specific needs, context and change of those 
actors whom a DEAR programme is hoping to influence directly or indirectly. Furthermore, programme staff and the actors whom 
the programme is trying to influence directly or indirectly are actively involved in the collection and/or use of monitoring 
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appendix 2 Results database searches 
Table 5.1 Search database Speak Out 
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Table 5.2 Search on theme ‘developing aid’ in database Klascement 

	
   
3	
 7 = >
1		







)! 7 7 7
2
	 = = =
)*
















Aarnoudse R. & Van Ongevalle J. (2010, February), Ngo’s en het bedrijfsleven. HIVA-KU Leuven. Retrieved 
from https://lirias.kuleuven.be/bitstream/123456789/328872/1/NGOs_en_het_bedrijfsleven26Feb10.pdf. 
Ace Europe (2010), Evaluatierapport: kwaliteitsonderzoek aanbod secundair onderwijs (p. 62). 
AceEurope (2012), Scholenwerking Via Don Bosco 2008-2013 -evaluatie. Finaal rapport (p. 56). 
Ace Europe (2013), Oxfam Solidariteit. Resultaten statistische analyse enquête. 
Acodev (2013), Orientations stratégiques des ONG pour l’éducation au développement. 2013-2018 (p. 54). 
Brussel. Retrieved from http://www.acodev.be/system/files/ressources/acodev-orientations-strategiques-
ongh-def.pdf. 
Agentschap voor Internationale Samenwerking (2010), Jaarverslag 2010 (p. 34). Brussel. Retrieved from 
http://vais.be/sites/default/files/Jaarverslag%202010_V2.pdf. 
Akkoord over onderwijshervorming (2013, June 4), De Morgen. Retrieved from 
http://www.demorgen.be/dm/nl/1344/Onderwijs/article/detail/1645942/2013/06/04/Akkoord-over-onder-
wijshervorming.dhtml. 
Belgian Development Cooperation (2012), Annual Report 2012 (p. 65). Brussel. Retrieved from 
http://diplomatie.belgium.be/en/binaries/summary_dgd_annual_report_2012_tcm312-223395.pdf. 
Bulloch G., Lacy P. & Jurgens C. (2011), Convergence Economy: Rethinking International Development in a 
Converging World (p. 33). Accenture. 
Business & Society Belgium (2011), Duurzame Ontwikkeling resoluut verankerd in ondernemingen in België 
(Barometer 2011 van de Maatschappelijke Verantwoordelijkheid) (p. 31). Business & Society Belgium. 
Coghlan M. (2009), Getting Back on the Rails: the private sector and development (p. 25). Christian Aid. 
Daens L., Van Ongevalle J. & De Bruyn T. (2011), Mondiale vorming en ontwikkelingseducatie op school. Een 
doorlichting van vijftien studies omtrent mondiale vorming en ontwikkelingseducatie (Draft) (p. 32), HIVA-
KU Leuven, Leuven. 
Dang Kim T. & Pelleriaux K. (2006), Equity in Education. Country Analytic report: Flanders. (Thematic Review) 
(p. 72). Antwerp: University of Antwerp. Retrieved from http://www.oecd.org/belgium/39028715.pdf. 
Davies P. (2010), A Review of the Roles and Activities of New Development Partners. (CFP Working Paper 
Series No. 4) (p. 50). World Bank. 
De Bruyn T. (2009), Draagvlakversterking: Innovatieve Praktijken, Doelgroepenbereik, Afstemming tussen 
vraag en aanbod (Werkdocument) (p. 47). PULSE & HIVA-KU Leuven, Leuven. 
De Bruyn T. (2012), Het aanbod aan draagvlakversterking voor ontwikkelingssamenwerking in België. Analyse 
van de verleners en ontvangers van subsidies en hun activiteiten en doelgroepen (p. 95). Leuven: HIVA – 
KU Leuven. Retrieved from http://www.pulse-oplatform.com/# /publicaties/4538978316. 
De Bruyn T. (2013), Development Education and Awareness Raising in Belgium: an Analysis of Subsidies, Activi-
ties and Target Groups (policy paper) (p. 12). PULSE & HIVA- KU Leuven, Leuven. 
De Bruyn T. & Van Ongevalle J. (2013), Global Learning in Belgium. In N. Forghani-Arani, H. Hartmeyer, 
E. O’Loughlin & L. Wegimont (eds.), Global Education in Europe. Policy, Practice and Theoretical Challenges 
(pp. 53-66). Münster, New York, München, Berlin: Waxmann. 
De Ekstermolengroep (2000), Ngo’s en bedrijfswereld: afstand en samenwerking. Don Quichote voorbij. 
Brussel: NCOS/11.11.11. 
De Oliveira (Andreotti) V. (2012), Editor’s preface ‘HEADS UP.’ Critical Literacy: Theories and Practices, 6(1), 
1-3. 
De Oliviera (Andreotti) V. (2012), Education, Knowledge and the Righting of Wrongs. Other Education: The 
Journal of Educational Alternatives, 1(1), 19-31. 
Demedts A. (2013, June 26), Ngo-federatie. 
Develtere P. & De Bruyn T. (2009), The emergence of a fourth pillar in development aid. Development in Prac-
tice, 19(17), 912-922. 
Directie-generaal Ontwikkelingssamenwerking (2013, June), Projectoproep over de financiering van gerichte 
ontwikkelingseducatie door derden. Federale Overheidsdienst Buitenlandse Zaken, Buitenlandse Handel en 




Federal Public Service Foreign Affairs, Foreign Trade and Development Cooperation (2013), Private sector. 
Website Federal Public Service Foreign Affairs, Foreign Trade and Development Cooperation. Retrieved from 
http://diplomatie.belgium.be/en/policy/development_cooperation/topics/private_sector/ 
Heap S. (1998), NGOs and the Private Sector: Potential for Partnerships? (Occasional Papers Series Number 
27) (p. 43). International NGO Training and Research Centre. Retrieved from 
http://www.intrac.org/data/files/resources/94/OPS-27-NGOs-and-the-Private-Sector.pdf. 
Huyse H. & Vaes S. (2012), Development Cooperation 2020? (p. 76). Leuven: HIVA - KU Leuven. Retrieved from 
https://hiva.kuleuven.be/11LeerstoelOS/bib/hiva2012-development-cooperation-2020.pdf/at_download/file. 
Iles de Paix (2010), Approcher d’autres Mondes est Possible. Quelle éducation au développement au sein 
des filières techniques et professionnelles de l’enseignement secondaire (p. 161). Huy. 
Iles de Paix (2012), La Solidarité Internationale en Classe. Propositions d’outils de 21 ONG Belges (2012-2013). 
(p. 47). Huy. Retrieved from http://www.cadoitchanger.be/pdf_site_idp/catal_edu_2011.pdf. 
Kavadias D. & Dehertogh B. (2010), Scholen en Burgerschapseducatie. De totstandkoming van de vraag tot 
ondersteuning binnen scholen. (p. 110). Brussel: Koning Boudewijnstichting. 
Krause J. (2010), European Development Education Monitoring Report (p. 76). DEEEP European Multi-Stake-
holder Steering Group on Development Education. Retrieved from 
http://www.coe.int/t/dg4/nscentre/ge/DE_Watch.pdf. 
Lappalainen R. (2010, Autumn), The European Consensus on development education: From scratch to 
implementation and monitoring. Policy & Practice: A Development Education Review, 11, 77-83. 
Motivaction (2005), Young Mentality © 05/06. De Verhalen achter de Cijfers. (p. 31). Sanoma Uitgevers BV, 
Motivaction International BV, Young Works BV. Retrieved from 
http://www.contextmasterclass.nl/docs/200709041405182071.pdf. 





Ngo-federatie (2013), Ontwikkelingseducatie in het onderwijs. Een gemeenschappelijk kader voor de scho-
lenwerking van de ngo’s, als onderdeel van de noordwerking. (p. 5). Brussel. Retrieved from http://www.ngo-
federatie.be/component/content/article?id=1667:gemeenschappelijk-kader-scholenwerking-2014-2016. 
Pratt B., Hailey J., Gallo M., Shadwick R. & Hayman R. (2012), Understanding private donors in international 
development (POLICY BRIEFING PAPER 31) (p. 20). Oxford: International NGO Training and Research Centre. 
Smet P. (2010), Mensen doen schitteren. Eerste oriëntatienota hervorming secundair onderwijs (p. 65). Brussel: 
Kabinet Vlaams minister van Onderwijs, Jeugd, Gelijke Kansen en Brussel. Retrieved from 
http://www.ond.vlaanderen.be/nieuws/2010/bijlagen/20100913-hervorming-so.pdf. 
Van der Heul A. (2012), Partnering for Development: Dutch NGOs and Private Sector Partnerships (Research 
Brief) (p. 4). Retrieved from 
http://www.partnershipsresourcecentre.org/website/var/assets/public/publicaties/briefs/research-
summary_anke-vd-heul.pdf. 
Van Huijstee M. (2012), Multistakeholder initiatives. A strategic guide for civil society organisations (p. 70). 
Amsterdam: Stichting Onderzoek Multinationale Ondernemingen (SOMO). Retrieved from 
http://somo.nl/publications-nl/Publication_3786-nl/at_download/fullfile. 
Van Huijstee M., Ricco V. & Ceresna-Chaturvedi L. (2012), How to use the UN Guiding Principles on Business 
and Human Rights in company research and advocacy. A guide for civil society organisations (p. 37). 
Amsterdam, Córdoba, Bangalore: SOMO, CEDHA, Cividep India. Retrieved from http://somo.nl/publications-
en/Publication_3899/at_download/fullfile. 
Van Ongevalle J. (2013), Measuring the effects of global education programmes: towards a learning centred 
monitoring and evaluation practice. In The Drive to Global Citizenship (Pollet, I., Van Ongevalle, J. (Eds)., pp. 
141–168). Antwerpen-Apeldoorn: Garant. 
Vlaamse Onderwijsraad (2011), Advies over de oriëntatienota over de hervorming van het secundair onder-
wijs (Advies) (p. 31). Brussel. Retrieved from http://www.vlor.be/sites/www.vlor.be/files/rso-adv-009-1011.pdf. 
Winnelinckx T. (2008), Stimulansen en belemmeringen voor procesgerichte mondiale vorming in het beroeps-
secundair onderwijs. Vrije Universiteit Brussel, Brussel. 
Zharkevich I. & Judge R. (2010), From Corporate Social Responsibility to Corporate Accountability and Beyond 
(Policy Briefing Paper 25) (p. 15). International NGO Training and Research Centre. 

